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2KOTTOG Kal OTOXO!
pabnuatog:

To paEBnua TTpayuaTeleTal €va €UpU @QACHO OUyXpovwyv BePdTwyv Kal
EKTTAIOEUTIKWY TTPAKTIKWY TTOU OXETICOVTAlI PE TNV eviaia (CUPTTEPIANTITIKA)
ektraideuon, TO oTmoia avamTiooovTal yupw atmo Ta €ENG: TTPWTOV,
ammoteAeopaTiky OI1Id0AoKAAia O€ TAEEIG MIKTWV IKAVOTATWY, HEAETN Twv
TTOAATTAWY POAWY TWV EKTTAIBEUTIKWY, OUVEPYOOia PETAEU EKTTAIDEUTIKWV
YEVIKNG Kal €1I0IKAG aywyng Kal SIOAKTIKA HOVTEAQ TTOU AQopoUV OTIG TALEIG
MIKTWV IKOVOTATWY. AEUTEPOV, CUVEXNG CUMTTEPIANTITIKI) OXOAIKr] avaTtiTugn,
ME TN XPNon epyaAciwv auto-agioAdynong Kal auto-BeATiwong Twv oXOAIKWV
KOIVOTATWY. TpiTov, ETTIKOIVWYVIA HETAEU OXOAEIOU KAl OIKOYEVEIWY TWV
MaBnTwv pe avatnpia )/ kal €I0IKEG eKTTAIOEUTIKEG AVAYKEG Kal TEAOG,
KOOOAIKOG OxedIQOUOG YIa JaABNOIOKESG KOl EKTTAIDEUTIKEG TEXVOAOYIEG yia
MaBnTéG/ HadbnTpIEG WE avaTTnpia.

Emdiwkoueva
padnoiakd
ATTOTEAECUATA:

Me Tnv oAokAnpwaon Tou JOBANATOG 01 POITNTEG avapéveTal va eival og Béon
va:

Evérmnra 1: Eicaywyn

e >ulnToUv avo@OpPIKA HE TO €VVOIOAOYIKO TTAQICIO, TIG QPXEG KAl TIG
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mpoUTToB£ocig yia Tnv e@apuoyn Tng Eviaiag Extaideuong.
AvaAuouv Baoikd aToixeia TTou ouvBETOUV TNV avaTTuén KOUAToUpaG yia
TNV €viaia eKTTAIdEUCGN OTO OXOAEIO KAl TNV KOIVWVia.

Evérnra 2: AmmoreAsouarikn didaokaAia o€ TEEEIC LEIKTWY IKAVOTATWY

Mepiypd@ouv Tn onuacia Tou POAOU TWV EKTTAIOEUTIKWYV - KOl TWV
O10pOpwyV dIO0TACEWY TOU €V AOyw POAOU - OTNV EKTTAIOEUCT PaBNTWYV
ME avaTTnpia f/ Kal €181KEG EKTTAIOEUTIKEG AVAYKEG.

AvaAUouv Kal va eQappolouv aTTOTEAECHATIKEG OTPATNYIKEG DIBACTKAAIOG
yia padntég pe avatrnpia i/ kai €I0IKEG EKTTAIOEUTIKEG AVAYKEG O€ TAEEIG
MEIKTWV IKAVOTHTWY Kal O OTTOI00NTTOTE AAAO EKTTAIOEUTIKO TTAQiCIO (M€
Baon Tnv ToTToB£TNON TWV PHABNTWY).

E¢nyouv kal  va  e@apuolouv  OIOAKTIKEG — TTPOKTIKEG,  OTTWG
dlagopoTtroinon, avadAuon €pyou Kal TTapoxh avatpo@oddtnong Me
BeTIKN evioxuon.

Ala@opoTrolouv  JIBAKTIKOUG OTOXOUG, WaBNCIOKEG dPACTNPIOTNTEG
KaBwg kal peBddoug agloAdynong, TTPOKEIEVOU va TTPOCAPPOLOUV TO
TTEPIEXOPEVO BIGAOKOAIOG OTIG IBIAITEPEG AVAYKES KAl TO JaBNaoIakd OTUA
TOU OUVOAOU TWV PaBNTWV.

Evérnra 3: Zuvepyarikny didackalia (eKTTaideUTIKOI YEVIKAS Kai EIOIKAS
aywyns)

2ulnTtolv yIa TO XAPOKTNPEIOTIKA, TIG TTpoUuTtoBécelg, KaBwg Kal Ta
EUTTODIA YIO MIA ATTOTEAECUATIKA ouvepyaoia HPETAEU EKTTAIOEUTIKWV
YEVIKNG Kal €1I0IKAG ayWwyRG.

ATapIBuouv  Ta OQEAN KAl TIG UTTOXPEWOEIS TNG OUVEPYATIKAG
d1daoKaAiag.

Mepiypd@ouv TIG KUPIOTEPESG HOPPEG TUVEPYATIKAG dIdATKAAIOG.
A¢lohoyoUv TNV  amoTeAeopaTikOTNTA TG  OuveEpyaoiag  HETAgU
EKTTAIOEUTIKWY  YEVIKAG  Kkal  €10IKAG  aywyAg, Mde  duvatétnTta
auTtoa&ioAdynaong Kal TTPORANUATIOUOU OXETIKA JE AQUTAV.

Evérnra 4: Mopgéc didbaokaliag yia TAEEIC UEIKTWY IKAVOTHTWYV

Mepiypd@ouv TIg HopPES DIBACKAAIOG yIa TAEEIS PEIKTWYV IKAVOTATWY Yid
MOBNTEG PE KAl XWPIG avaTTnpia TTou €XOUV aTTOdEIXBEI ATTOTEAECUATIKEG
yia Tn jabnaiakn diadikaaia.

Opyavwvouv KAatdAANAeg TTEPIBAAAOVTIKEG TPOTTOTTOINOEIG KAl BIQAKTIKEG
Sla@QopoTToINCEIG yia atroTeAeouaTiky) dIdaoKaAia o pabnTég ue Kkai
XWpIig avatrnpia.

Mapouaidlouv  KATAAANAEG KAl  OTTOTEAECHATIKEG  OUMTTEPIANTITIKEG
TIPOKTIKEG, KOBWG KOl OTTOTEAECUOTIKEG OTPATNYIKEG BIdACKAAIQG yia
MOBNTEG UE Kal XwpIig avaTTnpia.

Bagifovtal oe ouykekpipgéva SIBAKTIKA JOVTEAQ PE OTOXO TOV OXEDIAOUO
MaBNOIaKWY dPACTNPIOTATWY Kal TTEPIBAAAOVTIKWY TPOTTOTTOINCEWY YIA
TNV OTTOTEAEOUATIKI] OCUVEKTTAIdEUON TWV POABNTWY HE KAl XWPIg
avaTTnpia oTa oxoAcia yeVIKNG eKTTai®EUONG Kal va avaAUouv KpITIKA Ta
QTTOTEAEOPATA TNG EQAPHOYNG TOUG.
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Evémra 5: Epyalcia autoaéioAdynons kai auroBeATiwons Twv OxOAIKwvV
Hovadwyv

Avayvwpilouv Tn onuacia Twv OI1adIKACIWY autoagioAdynong yia TIg
OXOAIKEG povadeg, oe OxEON PE TO KATA TTOOOV €ival UTTOOTNPIKTIKEG WG
TTPOG TNV JIOPOPETIKOTNTA OTO TTAQICIO TOU OXOAIKOU TTePIBAGAAOVTOG,
600 Kal WG TTPOG TNV CUUTTEPIANWN HaBNTWwV pe dIaPOPETIKG UTTORaBPO
(YAWOOIKO, TTOANITIOTIKO, KOIVWVIKOOIKOVOMIKO K.ATT.) Kal OIAQOPETIKEG
IKAVOTNTEG.

Mepiypdoouv  epyaleia  autoagioAdynong kal autoBeAtiwong Twv
OXOAIKWYV JOVAdWV.

AvoAUOUV TO TTEPIEXOPEVO Kal va €EaoKNBoUvV OTn Xprion €vog TETOIoU
epyaAeiou (Index for Inclusion).

E@apudlouv 10 ev AOyw epyaAeio otn Pdaon evog oevapiou e
TTPOCONOIWACN TTPAYUATIKWY CUVONKWY JIag OXOANIKAG KOIVOTNTOG.
A¢lohoyoUv TO aTroTEAéOUATO TNG XPONG TOU EgpyaAgiou kal va
ETTaVATTPOCBIOPIOUV VEOUG GTOXOUG.

Evérmnra 6: Zuvepyacia petaél GYXOAEIOU KAl OIKOYEVEIWV TWV UABNTWY UE
avarnpia

KaBopidouv TiG BaCIKEG APXEG TNG ATTOTEAEOUATIKAG ETTIKOIVWVIAG PMETAEU
EKTTAIOEUTIKWY KAl OIKOYEVEIWV HaBnTwyv e avarnpia f/ kar €I0IKEG
EKTTAIOEUTIKEG AVAYKEG OTO OXOAIKO TTEPIBAAAOV.

Etreg¢nyolv 10 poAo tmou duvaTtal va diadpapaTioel £vag yoviog yia Tnv
uTTOOTHPIEN TNG HaBnaiakng dladikagiag Tou TTaIdioU Tou.

>xedIdlouv  Kal va  EQOPUOLOUV  OTTOTEAEOMOTIKEG pPEBODdOUG Kal
OTPATNYIKEG YIO TNV ETTIKOIVWVIA KAl T ouvepyaoia PETaLU Twv OUO
OUUBAANOUEVWV PEPWV.

A¢lohoyoUv Tnv TroIOTNTA TNG OuveEPYaAoiag WETALU OXOAgiou Kal
OIKOYEVEIWY TWV PaBNTWV PE avatrnpia Kal va emavaoyediddouv (0TTou
evOegikvuTal) KAl va  TIPOCAPHOJOUV  TOUG  TPOTIOUG  ETTIKOIVWVIOG
TTPOKEIJEVOU VA QVTIHETWTTIOOUV ETTITUXWGS TO TTPOQPIA KAl TIG TTPOTIMACEIG
KABE OIKOYEVEIQG.

Evornra 7: lMNpowiun mapéuBacn

KaBopidouv TIG QVTIKEIMEVIKEG APXEG, TOUG OTOXOUG Kal Ta OoQEéAN TG
TPWIKNG TTapéupaong.

2ulntolv TN OnNUOCIa TOU €VTOTTIONOU TWV TIPWIMWY AVATITUEIAKWY
OUOKOAIWV.

AauBdvouv  umtdwn TO POAO  TWV  OIKOYEVEIWYV OTNV  TTPWIKN
UTTOOTNPIKTIKN TTapéupaacn.

A&lohoyoUv Tnv atmodOoTIKOTNTA Kal TN OX£0N KOOTOUG-ATTODOTIKOTNTOG
TWV TTPOYPAUUATWY TTPWIKNG TTapéupaong.

Evérnra 8: KaBoAiko¢ oxediaouds udbnong (UDL)

Mepiypd@ouv TNV €vvolia Kal TO TTEPIEXOUEVO TOU KaBOAIKOU oxedlaouou
paenong.
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AvaAuouv TIg BaoikEéG apxég Tou KaBoAikoUu oxediaouol pabnong.
EEnyouv Tnv e@apuoyn Twv Bacikwy oToixeiwv Tou UDL otn diadikaoia
MABNoNG (oTOXO! Kal TTEPIEXOMEVO DIOATKAAIQG).

2ulntolv T oxéon uetatu UDL kal apxwv Tng eviaiag ektraideuong,
OTTWG N ouvepyaTikh padnon, n moAuaicdntnpiaki O1dacKaAia Kai n
Bewpia TNG TTOAATTARG vonuoouvng.

AvaoToxdlovTal OXETIKA PE TO OXEQIOONO TWV TTPOYPAUUATWY OTTOUSWY
Kal Twv peB6dwy didackaAiag TTou evioxUouv Tnv TTpoofaciuétnta oTnv
extTaideuaon.

Evérmnra 9: H xprion twv TeXVoAoyIWY OTIC TAEEIC LIEIKTWY IKAVOTATWY

2ulnTolv OXETIKA WE TN XPNON TwV TEXVOAOYIWV OTNV eKTTAidEUON Kal,
IB1aiTepa, oTnV €18IKN Kal eviaia ekTTaideuan.

Eivai o¢ 06éon va evowpaTwvouv Tn XPHAon TEXVOAOYIWV Kal
OUYKEKPIMEVWY TEXVOAOYIKWYV EQAPUOYWYV Yia Tn O1dacKaAia yadntwyv ue
avaTTnpieg n/ Kai €I18IKEG EKTTAIOEUTIKEG AVAYKEG OTA  OXOAEIQ YEVIKNG
ekTTaidEUONG.

ExkTiyouv kai va agiohoyolv Tnv KaTaAANASTNTG €vOG TEXVOAOYIKOU
epyaAciou/ €QAPUOYAG OXETIKA ME TIC OUYKEKPIMEVEG EKTTAIOEUTIKEG
QVAYKEG TWV HaBNTWV Kol OTn OUVEXEID, va TO XPNOIKMOTToIoUv
EQAPHOLOVTAG OUYKEKPIUEVES TTPOCAPUOYEG.

MpoTteivouv TTEPIBAAAOVTIKEG TPOTTOTTOINCEIG OTO TTAQICIO TNG TAENG Kal
va TTpoBAnuaridovTal yia dISAKTIKEG TTPOCEYYIOEIS TToU Ba TTPOTPEPOouUV
BEATIOTN XpPAON Twv TEXVOAOYIKWV epyaAgiwv yia pdbnon oe TAEIg
MEIKTWV IKAVOTATWV.

2ulntolv  Bépata  kal  TTPodIaypaPEéG  TTOU  OXETICOVIAl ME TNV
TTPOORACIUOTATA OTO EKTTAIOEUTIKO UAIKO.

Evémra 10: Zuvown - mpocroiuacia yia tnv TEAIKN yparth €ééraon Tou
yabnuaro¢

MéBodol
AidaokaAiag:

7
0.0

0.0

7
0.0

7
0.0

AIadIKTUAKEG, ouyxpoveg OloAECelc atmd Tnv OI6A0KoUCd, Ol OTTOIEg
TePIAaPBAVOUV TTAPOUCIACEIG, OPAdIKEG oulNTOEIG KAl EPYAOiEG OTNV
TAEN Pe TN XPron epyaAeiwy, 6TTwg 10 Zoom break-out rooms.

Xprion 0100paCTIKWYVY TTOPOUCIACEWV.

Aladiktuaka fora/ d1adpacTikéG culnTAOEIS, BACIOUEVEG OE EPWTHOEIG
TToU B€TEl n BI0ACOKOUCQ O€ OXEON YE €KAOTN DISAKTIKA £vOTNTA.
AIaSIKTUOKG  KOUIC, WG HOop®r auTtoagioAdynong OXETIKA HE TNV
KaTavonon Tou UAIKOU Tou padruarog.

AladpacTIKEG dPACTNPIOTNTEG, OTTWG OMUADIKEG OUVOMIANIEG YIO ATUTTEG
oudnthoelg (group chats) oxeTikG pe TTUXEG TOU PHOBANATOG, PE OTOXO
TNV aUgnon TNG KOIVWVIKAG aAANAETTIOpaonG JETALU TWV QOITNTWV.
Xprion NG d1adIKTUOKAG TTAAT@OpPag Tou paBriuatog (LMS), wg T0
KUplo epyaAeio didaokaAiag TTou TTpoo@épel TTpooPacn oe OAo TO
EKTTAIOEUTIKO UAIKO Kal TIG dpacTnpIOTNTEG TOU JaBruaTog.

Mpo-atraitoupeva:

2UV-QTTAITOUHEVA: -
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e Vanegas, S. B., & Abdelrahim, R. (2016). Characterizing the systems of

support for families of children with disabilities: A review of the
literature. Journal of Family Social Work, 19(4), 286-327.

TpoTT01 KOl KPITHPIA

MooooTtd agloAdynong:

agioAdynong: 270 TAQiolo Tou paBruartog yivetalr ouvexng agioAdynon, n oToia
BaoileTtal ota akéAouBa kpitrpia:
1) Zuppetoxy o€ Ouvapikég  dIadpPaCTIKEG  OpaoTnEIOTNTEG  TOU
pabnuatog, n otmoia avrioTolxei 010 15% TOoU GUVOAIKoU Babuou.
2) Epyooiegg:
i.  ATouikA BewpnTikh epyacia (Ektaong TTepiTtou 1.000 AéEewv), n
otroia avTioToIxei 010 15% TOU CUVOAIKOU BaBuou.
i. [pammi epyacia Tou Pacifetal o€ ATOMIK MEAETN (€KTOONG
mepitmou 3.000 Aé€ewv), n omoia avtiotoixei oto 20% TOU
OUuVOAIKoU BaBpuou.
3) Teliki ypatrt €g¢€taon pabnuatog, n omoia avTioToixei oto 50% TOU
OuVOoAIKoU BaBuou.
\wooca EAANVIKA
d16aoKaAiag:
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